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ABSTRACT 

Recognizing that learning to spell is a coapleK, 
active process of discovery, this book presents some suggestions for 
the teaching of spelling that say be incorporated into different 
types of language programs and adapted to suit the needs of children 
with a range of spelling abilities. Following the introduction, a 
section on beginning spelling offers suggestions for introducing 
children to the purpose and structure of written language, activities 
for learning about the letters of the alphabet, and a description of 
children's spelling as they learn about the relationship between 
sounds and letters. Further growth in spelling is discussed in the 
next section, which covers topics such as teaching spelling through 
children's writing, helping children to discover corref:t spelling, 
and teaching children to identify and correct the words they have 
misspelled. Ways to extend the range of childrens' writing and to 
promote spelling are discussed in the next section. The last two 
sections offer ways for evaluating children's spelling and 
suggestions for helping children learn to use a dictionary. (HOD) 
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MTRODCICnori 



Leamlr^tDspelf is ORf« aspect of 
t08ff^ to ivrtte. The 1^ (rf any 

toooms conficfent compefsnt writers. 

learr^ tew to ^lea traSvi(^ words. It 
emato (e»n^ how our wr^en ian^K^ 
wDfte.bioRiartoi« tiis. chOdren need 
to be exposed to mi. , activity that ^iwive 
w^tlenjangi^B: r^uftig, wcHd ganras and 
eixlOTSve w^>g. 

Laanr^ to ^Mt^ is wiiKtive fmoess. a 
prooes^ of dtecovety tor ttw iearrt^. 
Otfidren who use wcfds, who tafl( £toout 
ttiem «id with than, win (Saoov^ the 
lep^ffi^tttes »K} patterns written Gng^; 
and usmg this imowied^. they wiii ieam to 
speH. 



The role of «to tWKher is vttai in ^..-^ 
e8tet*3»*Tg a laigua^ progfam where the 
ct^lrm have opporti^iities to learn about 
wonfei, and where tftey develop a positive 
attitude to ttwn. The chiidren must discover 
9tat ¥tords are bttsiBSftig. and that u^ng 
ttmn am be ai^o^drie «Kf rewarcftng. Tney 
imtst have 0ie confidence to attend to 
wrile new words, as well as the desire to 



There to no ^fe, simpto rrotf Kxt whk:h «M 
achieve these go^. Good tellers use a 
variety of methods, »iapting them to suit 
the needs of ttw cNkdren. This oook 
presents some suggesttons for the teaching 
of sqs^Mng wNch may be toioc»rp(Kated into 
different types of language programs, arKl 
adi^ited to siM tf>e iwecte of children with a 
mn^ d ^Hir^ abiiities. 
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WHATDOCtffiJmENNEEOTOIJEAfIN 
ABOUTWmTTEN UMIGUAI^? 



Miintft ftpiMif^td by iMMvnt 
tittiri WMI It mrmtM eim. Wtm 
chtk&wi wwt to altefflpi anew wowt they 
bef^ by firy^ to reprssiint ttw aounclB (rf 
the word: cNk^wimoid Oris knowrtodga 
h8wnDti^jrifwttio dofaa acfc.^liaw 
stssra of ^)^ng dovotofinwrt, 
"sounding out" a word can be a useful 
checte^atrategy. Butchac fenennys tateo 
beawwottiBtasAralagyof inatehbig 
aoundB and Mtara wflf often fwt pm&ice 
corrad ^i^ng. Mary (rf tti8 most 
fra^ientfy i»0d words Itave toraguiar 
so(ffid-l6tt^ patterns: one. was. tova, 
does, any, would, two. Oi^dren who 
torn t)« c is for and s te for 
may be oor^i^d when ffray mei~* cenf 
Sid c^. 0 i9 for girf and/ is for/ump. but 
what ^xx^ g^ra/l^ and The vowais 



eB«svwinwe<XMT^5le«.£maybefof 
e{^. but it represente ^ sowid of ee in 
tw, ^.meandira. Andtfwee»;M/nd 
can tisobarap re sante d l^aa- tree. 
M - saa, Is - cb;^, e/ - roce^. OiH<bwi 
wtio are taught ttiat a itttfe^ twis (^ra 
sound, and b^ave (t, »a a»iy to 
ooftitmie procfaica spefoi^ such ^ 
bocos, sto^, ctm^ and «ir»e. 
"Soimcfing 01^ a word pravidos a cii» to 
the spewing but it does not gimran^ 
oorract 8p(Mig; is or^ one of ttw 
sbate^usedbyaoo wyeteni speWy. 
• TliynaadtP laOTa boiitPrttiogrg^ 
pattsms - Itw teltMS ttiai 1^ togatlMHr 
hiEn|^aii.Theyrrw8ttea>n tor6yB« ant 
sounds wWi t^tws that fcam COTvnon 
pi^sms^ En^: fton. ougb. oufe^. 
Chfldran wtw produce such sp^»igs as 
dmm (crumb), tfima (thun^), 



(wheel) and (halted) have not 
teamed that these combinations ofletteiB 
do n(^ occur b Ef^fRsh. As th^ omthMie 
te leam ^xwt ian^j^, they become 
nroro aware of pemt^ajte letter pattwra. 
They team to reiynnoroaxl more on 
visual Nonnation rather than on sowid, 
and so ara M te r^d spaD^ wMch 
do not look ri^. The teacfw tekes a 
^feat de^ d tf)8 ra^Jons^Uity for 
(KOvKBig modw Of 8j)^wig. 
• They need to team about mo i phe wte 
inrtrtfewiaWpa ■ ttie waya bi wftWi 
msM^ em ba UMd as an ^ to 
correct ^}e8tng. BegM^ spellers may 
be 1^ to speB tyirtfKiqr, but not b^. « 
sorneaftdofje.butnotsOTjewje, 
because are not aware of the 
algntf lc a n c eoftfwpartsoftheoompomd 
w«»d8. Oder cNkiren who write 
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undBra^kJod ttm 9ie vm^**^ Efo nrade ^> of 
B prefix addsd lo b rr,<x wofd, so fi^st tt ts 

/M^^ but un/nec^Sb')!'. The spring of 
tuch woftts ^ «^ 8fid mufdl» appears 
inofv togk^ M^wn ttieir Rrtrtoratf^ to 

Cf^ctrsn who iSKlwsiand iTitfqf 

spe^ 8»at8gy that help 0iam fo 
8p^ a 18^9^ fwinbor of woftts at 6V€^ 

CWdiBn'^^aretodavrtophitoo oi Tipc ^ 
sp^^fimstate' 

* ■KSBf wia ma^wwa o* imwiij luiiy* 
O^ifiBn feid S c^flcuft to fonn tt^ 
tan^ no! ba fraa to ooticantfaia on 
ii^tfieyarewr^ig. Hfllay write stoa^ 



and awkwanfy, thay era Bli^ to ra^rtet 
the^raHintof wri^thay (to, andso 
have iaas axpartonoa wWi udng (tfigu^ 
ttm tha fhnnt ini^a Thosa d^fran 
who wrfiB ftuaiTtty ^xl o^tty cro mora 
Sn^ to er^ ttia and 80 devatop 
po^w attftudas tcwante writing 
flMlsp^^. 

a LaMntoiiaafaaoiuvMtoha^thMn 
OQiwi nw oovnwi Bpsiiing* ror 

bsgb^i^ spoils tl^sa resources may 
MfiaBy oofisist of tes^wfs and ptftsnts- 
Then fray pro^Bss to ifs^di^ 
«M^i^,ih8^ own word books or 
p^Bonal (fic&xiartes. Bi4 before chHdrBn 
can beoonte kidapendenl sp^KS, ttwy 
shoidd be ^te to use a (^^»tttfy, a ^ 
wfi^ ret^^BS CEure^ and ctotatod 
teacti^. 



* Fe^ that ttiey Bfo ibto to atMoeatf bi 

ianrring to ^pM. YMing cNh^ team to 
spe^ in «d8r to oonvnunicats, and tf^ 
first words are recelvod with delight and 
i^^jroval. As they continue to talk they 
reo^vs ftwowi^en^it and guldttica. 
Yoimg wnttms need tfw same Mnd of 
»iooursg«Ti^ They reed to learn tf^ 
writing Is for a purpose, and that jMirpose 
is to oofTHTUK^c^B wtth Other peo|^. 
They need to team that wfH^ is 
soniNBthing that brings pleasure and a 
sense ac^evB^rmri. They need to ^ 
free to altnnf^ to spai f%/«v wwite, 
witfwut the feitf ol nwl^ a n^iUiite. 
Odk^ who feel that th^ are good at 
sp^&ig tmvs #te otM^toioe to 
attend new and um»u^ words as tftey 
continue to writs, and, as tfiey experiment 
with ttw iffii^M^, tftoy iMH to ufie tt. 



Ct^cfr»ib e > ^re ^schooiwtHva»y 
purpt^ arvi rtta structura of wrttten 



• Soto wffl not understand that writing te 
tof oonsTUflT^atton. 

• SwnewBreoog f ^mmiytetterogidbe 
^>!e to wfits tfi^ own namos. 

• Some «^ be aWe to »werid 
and to wmig to att«i^ to mmte 
they do not know. 

• A few may be atto to write sin^ 



So a teu^u^ program must be able to 
cater ft^ ct^9(fciOT crt (Sf^fwit sS^es (rf 
tei^tf^ davetopn^f^ In tto eirty stE^s. 
sp^ig wNt to Jt«t OTO part of the total 
^figi«ge pro^^: as cNkbm teurn to rc^ 
and wrtte, tfiey wn learn ^xxit spe^. 

Begbwing speRws n^ist iwm that wrlttm 
ian^si^ is mea^igful, that its purpose 
10 conamii^cate. and they nus^ also toam 
about 9ie stnjctitfe (rf wrHtm te^^ia^. 

There »e n»iy good ways to Mro(&ice 
ct^kfren to the» aspects of l»\gua^. The 
fc^iHM^ig SRigg^tkn^ era toitendsd or^ iKi 
exan^tles. 

Ttw ctvKXtptthm wrHteti Iw^mge (xynveys 
/irewtfr^ c&m to ^YtotxIiMed to frorn 
tt^r first days at scf^x)!. 

• Labcd chltdiBn's b^cn^i{^, pictiffM, 
shelves, coat pegs, with their names. 
Childr^ Isam to reajgr^ iyA onty their 
own nsv^s, tot those (rf ttw crttor 
cruiuren. 

• Write cfi^^ons unctor children's tfrBwings, 
to tt^ (ftMkm. Rq)M$ «K»d as It 
^ writtefi, so that ^idren i^td^Btand that 
tto cc^}tion is composed ^ 8^»rBte 

• Write messages on the board, repeating 
oich «vcrd as it to vnfttm. 

• Write s<wigs ami pow^s ttw cNklren are 
^OTifaig tfie bo^d, or large 
(Neves p£^, <«8 tto cNk^ wa^. 
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An WB^ and ttttek tip p imi are u^fui 
torMsactMty 

• VVrttB fortes (fict^d t>y (^Dt^ 
cNi^ onio lar^ sheets of i^)er. BfKl 
9»i pbi ttiem 18*9)0 witf. Durlr^ tt« 
wf^ig, im£vk&Ml nwcmte may he 
dbaasmi, aa as such aspects as the 
tfiodion ol tti0 writing ffiid tt)8 staft of 
new sef^Bfices. 

• Hotd sKxy books so that the children can 
see the text, as wait as the pK^res, 

reai^. occasion^ point 10 a 
8i{piffica!torr^wated«M»tl, 
cf^ifren to (^Ktostand tttat H is the , 
ttKrtieHttiesKyry. 

f^m^ {Mam Educate Comtt^xtee, 
1981). 

At the sanw time, chiidren shoukj be 
onootffa^ to writa. S(»iw cMk}ri»i wW 
b00n by scrtbt^ng and creating shapes 
wtiteh resm^ ie^rs, wMteotfwswiilbe 
lAite to wrte n^yst the iettei^ ^ the 
c4)hab^ But n^uitevor th^r st^ of 
dewsiopfnent, fitoir own writing ^N)uld be 
accepted. This earfy writing is an important 
p^ of Isi^i^ deveif^yT^, a ^a^ at 
wtiich ttw cNidren l^m facts ^xn/t written 
ievi^ta^. »id an ^tituto towards it. 

In considehng the process of teaming to 

it may be useful to tf^ i^XMit the way 
chi4c^8n team to speak. T?^ first attempts 
are weteomed and accepted wltfiout 



chttoism, but a correct modal is pfovictod. 
The child who says Dink" ^ven a drini(. 
so ttia coromunicatton brings resnitts, but 
the fmmnX may reply, "Store's your drink ', 
si^^^ying tfie chiM with ttw correct form of 
the word 



in the datsfieofn, the chil^en's coniBct 
wtlh written ianguags will provide 
modaNi for ttMlr fnm wiltlnfi. Thto 
contMt thotiMbe M VBftod M possibls. 
pravfeMig (Mkbm with oi^KHtunitfM to 
Icxric, totM wmI 9)i|ieriniefit 




ERIC 



9 



9 



THEKVELOtPMENTC^SPELUNQIN 



Qtidranwtx>afeefxx>ur8ged£owi1te, and 
n^iose 0(lorte V9 aooeptsd. wrtS exper^nwit 
wtm written iane^^ge. Wh^ tfvey be^n 
ttchod, tttsk "writeig" rnay consist 
&cribble jtaS^BWB. Bid ^ the^ invofvement 

wiltif 1(1 will fnoro ckisefy resGmbis 
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oonvwtttonaiwritbig. ^)^n»«^^ 
rsssmble letters wiH be introducsd Nito ttw 
scrtbt^, and fhese wiil later be replacad 
«^ the acbKd tot^. Tim as the cfM(^ 
iemi atxNit ttio reteiBonsK^lwtvi^^ 
soiflvte sfKi Mtws, wtt atton^ to 
represert tf» sxxmds of ttw vrante ttwy are 
writing. 

ftesearchers Kave doctmien^ the 
progress (4 d^t^en who have "inventpd" 

TypteaSy. tf« cNkfTOT be^ iffiing or 
two tottira to r^Niffiwit a w<yd. Vcnu^te are 
oflsn omttted. Then. isitfi^wfMig 
develops, ttwi9indu(temoreof ttm^nincte 
of the woRls, »rKl an incr^i^ig fHtfiHier of 
wwds wWch are correctly ^)Glled, words 
wt^ have beomne part of the chlk^'s 
sp^ng voctdM^ry. 

Some examples: 

A loiff-¥w-<^ wn^: 

lEMSRYTATURSIC. 

i »n sorry tt^ ycu are 

A S^^fB^-o^ wrote: 

I AM CMM^D AOON STSRS YES. 

i am oombig down al^v y^. 

A B^^^aer-ckd wrate: 

I mXX UK YCX) TOO GET UP BEKUS 

tWANTSMTHir^. 

I WM^ S(e ymi to ^ i4> because I wan{ 
sorrotNng. 

Fnm "bnwr^ Sp^ig bi tte 0pm 
Classroom" (Chomsicy, 1975). 



Ftir rnwe det^tod (feso^riior^ of chikken'8 
writing devek^sment, see ttne refererces 
Hstedonpa^ 34. 

Whan r^ilkfren are encourE^ed to wrfte, and 
01^ bwentsd ^p^9n^ lue e»o^itMl. it to 
. impcr(^t tt^ parents be informed abu.1 
the aims of such an af^;mia«i\. Parents vAro 
underst»id the process wiii be more 1^ to 
aoc^ttY^cMhfrim'& first attempts at 
writing. ^ 
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LEAR»»tGATOUT THE LETTERS OF 
TlttAUMBET 
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The activities desigied to help tf» ctiildren 
faunimmndVnatmWmianguagiB 
conveys mear^ also ttwrn to 
team aixjut the structure of the i^iguage 
As 0«y«rateh Steadier write on f!^ - 
tx>^. enlarge sheets (tfp^)er. and on 
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their dratiirinos. ffi^ i» they listen to tt^ 
t8£»her iKcmjwm tf^ thirt^are be^ 
vi^ttten.meywWteam: 

• thMwc^aiBoan^wsedcrf tetters 
refMBsent scHiffCfs. 

AstfiecfAimite^mc^aixxitttwwayin ^ 
which the ^Inns ttw ^ji^^fidbet rG^^^ent 
soitfKis, th^ wiiUiky virfti sionvty progress 
tcwards ooriBCl sprung. TT^ 
i0id^9tfifwft)9 C8n be (to¥^c^)edl tfirou^ 
inafiy dSflefWt types of sdivitiTO. 

Yoimg 8pe^ need to (earn: 
e what 018 MtBTslOG^Hke; 
e thenttT^of thetetl^; 
now 10 Wfna own, 

• the sotmtte 0^ r^MiM^: 

• that capKti and »naH letters are different 
representations of tfto satne totter. 

Whm d^U^ SKiNxri, tt^ ^louki t)e 

e U) see the letters of the atpfiabet on charts 
^ cvds. and ^ ^>hat)et tx>o>(8. A 
of tf« a^^i^Mt sbK^ to e«^ t^Me, ami 
oovcNed bi ciMv fria^:, nuricra a ireful 

• toplaywHhi^i^itiwtl^jticswtdtiies. 
Scmne chikfren may use tfiem to nrsaite 
mMYte, »i exo^nt way tor tt^n to be^ 
to learn to use written language as they 
are ieaminfl to wfHe tile iettafs. 



A good starting point tor discus^on of the 
letters of the ^r4iat>et is thfMal i^ter of 
the cNfilfen's names. When r^arfc's n»ne is 
vyritten on the board, some cNk^ wtH be 
abie to ^learttiat Mary euxi Michael have 
names thm beg^ with the same sour id, and. . 
whm those nsnes ffifB writtw on ttie board, 
win see thert they be^ with the s»ra tot^. 
Brtof cteo^cR« of ttie ve^kMA names wili 

cf^toren to be^ to umtofstsnd the 
relattonsNp between sounds and totters. 




nponsm mn cniiwi oswwwp bt 
MBdtmndlim itwt mny of ttm Nrtftft 
itpiwtnl mmy diftawvnt tCNindt. C may 

bt (or Ci^wrkw but tt is for CyntNa, 
and Kate begins with the siume soMnd as 
CaBwrme. ^ays, abcua. sewn and 
oTStr bt^ wHh the totter a, but they aii 
bt^ wi^ a (fifferent sound. For tNs 
rrasm, it ts li^ oxifus^ to ^ totter 
- by its nvrw.iBVitt^ti^ about ttM 
-(^WOTt smmcte it represents. 



I As chUdren build up a store of letters they 
are fWTtt^ with, mey can m with ttie 
daily routine (rf m^^^ingfui wri^. f=or 
exampte, the Wmtitw wtK> to vmlting. "We 
went to fami", may asK: "What does 
farm start with?" Sonte chii(^ may be 
aUe to hea' the soimd ^ identify the 
letter; those who are not yet at mat ^age 
v^beU^^^andlean^. l^.the 
t^icN^ nrtfiy ask for tt« lettn- re^jreew^ng 
the la^ so(0id. the second soufKi, or 
sbi^ fcv SBiy (Mf»r l^tw tfw cNldren can 

An e^v^ 84K:h as this provktes ^ 
onoofto^ for chik^ to begin to team to 
speH. And.mo^ter^XMtantty.ttaitowstor 
(fiscusslon^ttte fact that different letters 
Ri^ r^rasent tt» sem« san^. If s is 
SL^ge^ed as the first letter for d/cus, the 
tKKih^ b 1^ to pc^ mjt that both s ami c 
cffii ra^tresofTt ttw sound of s. 

As chiidmn par^pate In group and class 
wrf^. and expcfimertt hi ttwir own writing 
v;^ the ^ifonnation they are M^quiring, they 
tuM la^ ^bout the spelling sy^em. 

ActiW^ w^ft^ are des^rrad to cHrect 
children s ottentton to tf» relatk>nsNp 
between sounds and lettefB can be useful. 
HowBV^. it b most hnportrart, if ct^khen's 
aito^on to (Reeled ^)edft»lly to sif^ 
letlws. thai ttwy team about the diffemnt 
sounds tt¥ai)ff9fmsmn. 



cibou \- 




• Collect pictures, or let children draw 
f^^tures. erf c^^ects which be^ \«ith a 
particular tetter. Make them into a bode, 
and lat)el each picmjre with its name. 
Circus wxf cat would both be in the c 
book. 

• ButW liste mat be^ with tf^ sarro 
sound, but cHfferent letters: photc^raph. 
Hag, snaka, circus; itmtp, giraffa; 
ker.garoo, cat, knee, rnne. 

• Sp«Td a fmv mh'HJ^ writing wonte wf^ 
erNj with a paitk^lar sound, as chiMren 
su^^st mem. Agiyn. for some^rtte this 
Witt re(^^ nKKe thwi WW tetter or tetter 
ccmtf^'uttkm: te^, wugh; tmm, fmnb. 

• fHsf I "i witii my littte e^; 
£XNnetf^ b^^ng with the same 
BCMviasdog." 

• Choose a «Mmj ttw cNhiren are fanri^ 
wtm- man- and aisric: "Ktowcanwe 

it to /naf? mad? map? can? /an? 

fen?" 

• Ask chikiren to sort word carcte into 
cHfferent cate^Hi^: tfwra that b^in w 
md wHm the Sffliie tetter or grot^ of 
lettera, or those that begin Of end with t*ie 
same sound. 
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Jwcdhers can h^p children to tHJild up 
MBvkkial cdtec^te^ ot mortis tt^y can 
sped oorrectty: 



activites fi» Oiese. iM^ik::h ooc^ 
a IM fv^^4tBS« he^ to provicte dHk^ 

0W1 anen^ipis at ^^eltoig. And, <&mng 
■Rfiwies Mtiich 

INi chttfian should te shown how to 
ThcMca c»^^ temn how to torm the 
kttttra^istfy £tfid conMentty wttt be ham 
IB oovillnue to wrtta, and frao cc^Kentr^ 
on iivhaf thay af^ wri^ 

Baf^ir^ <tovdbp th^ sp^ig 
^kBsm mm^ (ktfmBTH ways: 

m Astieyie^nriore^xxittt^retetkmstiip 
betvveen scHj^ids and tetters, ihey wiH 
more accurate repress tt« sounds m 
9ie wrorcte tf>ey write. 

a As th^y team more ^XHit the structure of 
file written ian(^i£^, ttiey wiH team about 
c offtf no n i^ter p&ttems in En^^. and 
pi^y {[tfwnetk: ^)eiHngs will be reptec^d 
toy spef^t^ trwe cteseiy resetr.^u^ 
written Ei^mh 

• As twy cor^imie read Stfid writa. they 
wifl tecBTi »ie correct spelling tor an 
tiKi9wmQ miliar of worcte. The first 
wc^ chfldren learn to ^>en ccrrectiy is 
often tteir name. Then tf^ ieam to 
^leN words tfiat they frer^^itly use in 
eym mtting. or wTnch have a special 
^iterest few them 



• Write iMmte that tt« chikiren often use in 
tt^miting on cante. Each cNid i^e^s a 

i persm^csffdfitoforMisyrefera^. As 
the d^kbwi to^ the tetters? of ttw 
a^ii^yxrt. »>d buiM up a store of words, 
the cards may tie ffiran^^ in 
E^r^tdwticai ofctor. Tt^ word bank can 
also tse t«ed fin^ \M»c( sc^, where tf« 
chikfren sort ^ cards ^cording to 
categcK^ thei cfwrae. <v into groups 
si^^isled by me teacher. 

• Havefra(pen%i«odwor(tecfi^|>iayedin 
tt» room, with E»i Ntentifying picture, as 
dose to the cNidren's eye ievB) as 
possSto. 

• Wt^ cNkfren write about a tqpic such as 
I adassv^.mf^ealistwiththediiidren 

of worste firay miq^ want to iKse. 

I • Dev^>paciass(ft:ticmary.«rtwre 
' chlid^ may kxA for wonfe they want to 
write. 

• cNId may iteep a personal 
(Sf^kMwy. 

• Cf^^ who Ifik ttw t^^ to spell 
a word shouM be a^ed to try to spell it 
first - to have a Effi:h cMid may i(eep a 
"Have-a-go" card, w»^ provides a 
record of the child's atternpt The te^dier 
writes the afreet ^9^Hng akxigskto the 
chikl's attempt, so that the cMId can 



compare the tm> spellir^. and tnis card 
t)ecomes anotiier resource. This card 
may also be used by the teacher to rKrte 
the child's develq^rient in spellir^. 
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AS tiiese rescKirces provkle ttw chtklfen 
wOi opportunittes to fifKf the correct 
ip^ig, »id to teg^ to devfi^ the stutts 
neoen»ytou8ea(flcfionafy. Hoiraver.it^ 
Impoftvn that me d^ftren ar« not kiMrited 
in tie^ «»it^ by the tear of makbig a 
flpei^ nHsl^. Tbey ^louW be 
enoouraiQ^^ ^ tfifferent speKngs and 
to attend new and um^uai wonte. 

Bi^nAigagMitloft wetMrnliignotonty 
howtoapiA — they ne ieam{n0 
MttudetOMBitecp^ig. They need to 

WW wig* wonm mW ml mmWHw^ mnO PMB 

wiUli III !• cf^oyiMt wid UMfirf* flMfer 

«i m cct wrfl^wid ttw y comtmia to 
Wfttt wWi conlMwiMv bogfafinlng 
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IT 

^^^tSc&BncH'^ ready to ;fM^furtf)w 
progress in ^itfft^ wt»n tf^: 

• imdemand thatf wfritbig is for 

• know the names of tt^ Isttefs of ths 
e^jt^»t. and how to write them; 

• have a oono^ of sottfM/let^ 

• hawe a vocatxdary (4 8«n8 w(yds tt^ 
knowhcmtospeil. 

Now, In orctef to progress*. 

1. They need to team that sotmd/lettw 
inalchtaig Is often not sufflc^it ti, 
pro(&Kie OMtect spefHng. 

2. They need to town the C CT Twrw i letter 
IMitt^ns wt^ occur in written Er^li^: 

3. Theyrteedto(tevei(^«itmter8«iiding 
erf the unrts of meaning — mofphemes 
—-in words. Such an imeterstar«^ wtH 



f^m«\tto^)^: 

• om^XMind wonte — s(mworra, 
birthday, anytWr^. t^jon; 

• worcte wMch have affixes — 
cfi^^i^x^^sd. unnatural, soft^, 
refiBsfilr^; 

• mear^ng-reiated words — mfi^or. 
m^:^; native, nation, natkMial; 
metflcine, nie(^i. 

4 T)teyrteedtecteireic^tfte£riMtttyto 
oorskter wjfxls tftey Itrajw, when they 
are teoed with writing new words. The 
chiid who w^ns to write shakB may 
loiow how to sp^ »Kf cato. 
F^esentatif^ ol words witfis^rdter letter 
patterns wifl f^ tf« (^lik:^ rT»ke 
^tese typra of corviectkMis. 

5. They need to develop a method for 
learning to speii diffteuit worcte, such as 
the \jock. Say. Cover, Write. Check 



method, whteh enooura^^ them to 
make of a ^^i»l strate^. 

6. Tfwyrteedtocteveki^afbient 
handwriting wh^t ^tows th^ to 
cwwcsTtrate on wifMrt tttey are writir^, 
ratftertfUHiAow. 

7. Tf^ need to (tevetop the ability to 
proofreoltttelr own worK to see which 
wonte took as if tftey be wr»ig, flUKi 
to L»e a (&;&»wy to cftedc the correct 
^tefiing. 

The focus of the speiHng t^:hif^ witi be tlia 
chM^«f^ 0M1 wrttkig, but a good ^3^^ 
program wHi bick^ a ^^tf^ of «:tivittes, 
s<xn8 of which may involve groups of 
cNkfe^m'-flte w4ide ctefis. Tlw nuNre 
chlUiren use vmrda *— wHia tti^Tii read 
UMMiif |riay mMIi ttmHf MIt flftoift them ~ 
the HMNV IHa^ tiny are to (tow^H> into 
^sod sp^lt.fs. 



TEACHmO SPELUMG THROUGH THE 

cmjm&Fswmmo 



TiM afan of a •fwKng prolan slMMild be 
to fi^p tht ^i&lrwi to IwcoiiMi 
QOR^wlMiti uonflcK^ wfitWTB. Thofof oro, 
ftw wonts thochikibwi noedto team to 

SttofM^fneliine atiM^^ 
BiwNva ine OffiO wMi aw laacnM 
tiorfcbig tofpaihar to IfiqNWW ttw ctiM'a 

9)8 ct^^ ira to btf encour^Kl to 
tn^provo th^ sp^big. may must feei that 
Ihey are vwitoig some neai purpose, and 
maloorrsct^»f»ngtereqidred. Wttteyare 
to team tiai tfw fn^pc^o of wri^ is to 
ognwreffticate. ttwir visiting ^WJid bo 
(greeted towards an audience. 

Somest^ge^^: 

• A dass mnrap^MK «vt^ ts produced at 
regt^ w^en^ate and distributed to othm 
dceses »Td to parents. 

• Tories w^Jch are Miusfrated and 
btto books . Sonw of these be 
pr^ented to infant ciasses as reading 
m^^. and (^cter sttM^rHs may he^ the 
ft3ia)QBf <x\es to read ttwm. 



• Letters writmi to parents informit^ them 
of schotM matters. Thes«* c»i be 
cm^xsed as ^oup CM' ctess acthrit^, as 
wett ^ fanffivkftiai {HOjecte. 

• MatMlsd8vnit^fora< lass pn^ed, whk^ 
are (^^Hayed in the sctK>ot for others to 
read. 



• Letters written to the teacher, or oth^ 
men^)ers of maff , wf^ receive a repty. If 
the te«:fw replies, spelHng correctly any 
wofcto which the child rrriss^etled. tMs c»i 
be an effective tefiK^ing strategy 

• Arties writlwi ft^ |nH^»Son in local 
newsp^^s. kiftMmir^ the community 
«;fivittes at tfw sdtool. 




• L0tl»s written to invite vtsftofs to !h8 
KhocN. or to tfi^ pe(^ wtK> have 
worta^ wmi the dass. 

• C m tfitt Hrt tot s to dass books on various 
topics, mth each page written t>y a 
(fifter^ ct^. At the tse^YTNng of the 
yea^. this couid be a txx>k containing the 
ttdobto^ac^ws of e^ chUd, with a 
pnoto^apn cNawtng. 



more kteas, see 1 00 Ways to Putdtsh 
Otikfren's Writing \ m fiener Reading/ 
Vi^mtg - fkm! (Waishe. 1977). 



R Is tRifMWtaiTt tp rementbef that sfMrtHi^ 
li oiriy one Mpsct of the wf Itlnii 
pfPftee. If m iMnj is viewed ae 
cowwiHw ttealtet if the coyrtent of ttw 
wffiuiiy sM ne inieniioffi of me Wriief 
miet lie tfw fiial ccMietetefatlCNte. An 
empharti on epMtnQ itrictahM may 
taMh Hie cMtd that afNMkiQ Mid wiitin^ 
aiw dWHcidtMd unpteaswt* Writing 
aiiotM be OT^iyaMe. CI ^^fam frtiMe 
Willi in receives a poaitlve lasponae, 
md who feel a senee of ec^itovement as 
they cofiltoHie to write, a^l have tt« 
oofifidwice to attenifit iww wordSv and 
wffl cofiatOTtty extend tlK^ epelllii^ 
i^ocahifl^^r^^a* 



Te«:h8ra using ttw cNklren's wTltif^ as tfie 
basis d th^t spring teadtir^ have two 
meinooncofns: 

speKing of the worcte they want to write. 

• To h^d^frenktentifyarel correct the 
wcmis they have mtsspettod in their 
writir^. 



I H^i^C^UdienToDlscovOTttie 

CcOT«ct ^leHing qf the \rV<ml8 They Want 
I To Write 



At this st^ many of the strategies used 
^ttectovekHimTmts of tfH^ discussed in 
ttw t)egirwvefs' sectkm. 

• The cNklren's personal dteti^mry will 
t^ecome incre^ingfy Iniportant. This 
contair^ wortte tfurt flra us^ frecpientty, 
arMi can becc^nettw first referefK^. If^ 

j chiicken «itor the words, the dictkinary 
I sfwuk] be dYedcedregularty, to prevent 
I constant use of misspelied words. 

• Sin^eccxnnwfctaidictionaft^cante 
teitrDdi«:ed. ^ tfw teadwtg cKctionary 
skills b^im. ^jeitors at this stage will not 
(tev^)p Into self-reH&nt spel^ until they 
can a <&:lk)nary, arwj this is a 
C(KT^^ skill whk:h requires careful 
ta»^ir^. ^See p. 31 , "jjeiming To Use a 
Dtettonary") 



• Thete&chermayfMOcK/ceadass 
dk^k^iary, o^twik^ wonte the chlldfOT 
ask for wf^ they are writ^. T'lis necKis 
to tie slfT^. with a iar^ (folate p^ 
spread for e«:h tetter of the alpf»bet. The 
te«:her enters the words as the chlldrBn 
need th«n. so that the ooHectitm of wonts 

steacfily inon^ised. 

• Whwwvef a new wwd te Introduced. In 
any area of the oirricuiuni, It should 1)8 
written ami d^:u%ed: mutt^. equate, 
pyrsmid, collage, comma, concert, 

erwrgy.^ 

• WortteXh are common to the 
chftfren's envirofvnont,ajchastfie 
names (rf te^ers, classmates, kx»l 
streete wnd suburbs. siHHikf rsattily 
avallaUe: 

onavralichart, 
in a ^lecial book. 

a card attCK^fted to writir^ fo 

• Telphers wfK> wltfi tttemes M^y fkid 
this a useful vray te infro(&«:8 words. 
Many of tto woFcte wf^ arise during a 
f^ul^laf tfiwne may rK>t be those wftteh 
the children fmuki use frecpjentiy, tHit 
mere common words may also be 
di»»^s»d. Forex£Ufi^. Iftftettiemeto 
Food, spaghetti, han^rgw and 
cauiifkmer may be used, t»jt comnwn 
words wouM ateo be fKosented: 

eat eaten ate 

cxxM cooks cofridr^ coerced 

af^e orar^ banana pear 




When tihe cNidfBn oxne to mite c»i the 
then», tt«y have the dass collectkm of 
wontetorsferto. These then^wnirds can 
also be i^^raM araj cwnptod imo 
books, for lat^ reference. 

• The tether may cdiect words that are 
frec^mntiy ntissp^ted in the cMkiren's 
¥VTiing, and use these for various types of 
word study exercises. 

• As ttie 100 most freqiwntly occurring 
wofxte make up abcHit 55 per cent of our 
writtm lai^u^, it bipoitanttfMri 
cNk^ be abto to spell them. A Hst of 
tf^se words, arran^ In a^)habetica] 
order, be att^hed to the inside frorrt 

(rf tfM ct^^'s o^^ttmary , or oito 
the tc^ of tf^r tat^ fc^ rafmwtte. 
However, it shotdd be reaped that many 
erf ff»se w(»cte rm^ be in cmlead 
With ¥K)rds Hte 0»ns. tfied'orii^. 
iv/^. ttie im^:^ may be wwti to 
i^, ncA now to qsell flw aftennati>«8. A 
few mirtui^ spent discussing the 
ooreiectiwsbetvraeffi/wrB, ffme.mi 
w/we may f^ cNkirm to use these 
words o^ractiy. (See "A Core Vocabuiaiy 
of CNkfrsn's Wrtthig''. by Ves TlKxnra ^ 
F^m^ig EdtiC^aofi, Vdi.2, No. 1 , AutiHTm. 
1 977, p.9. for a ^ of mo^ fra(^»ntiy 
written vwinte.) 

• The "Have-a-90" card should be 
maintakred. if ttte chikl^ attend the 
«MMdft^.theymayber^. if wt, their 
mistakes provide a useful gukjefor 
furttwrteM^ilns. 
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Ths teaches respcxira to the attend 
ihould be positive: 

• ThKB's 9^ lett^ wrong. 

e The &st part ol ttw worti is r^it. 

• Yes, thaTs pist how it souTKls. but it's 
^wSed^iett^. 

• IT le '>lav»«ilo" card may ^ be 
expanded to have three, or even tmr, 
oofatfivta. TKe has sevsrai G^sfnpts 
& die wwd, dec^tes wt^ one iodcs 
ffgH> end 6wi oon^mes the aOen^^ 
w^ ^he oofTBCt torm. Theoohjann 
eonl^^ig 9ie oorred Imm iray be nrt off 
wfien the end is oon^^rted, and used as 
an incfiv^iu^ speffing list 

Wh»wwf ©wc^tikJfenarepfwkted wilha 
wont they warn to soett, they shotM be 
ewcoiflagBdtowTfteitagawtfx)te.fr«n 
memoiy. rafiwr than oo^big it. ietf»' by 
taGsr. The Look. Say. Covi^. Wrtle. Owck 
m^hod is «id ^lot^ become a 
hiA^ wHI) th6 thikkw. TNs ntettiod, 
devteed by Ernest Ktom (1919), and 
developed by Chwies Cr^ (1978). 
oonatets (A ihB Mkpuf^n^ s^sfis'. 

ro e m o f ts e tfw qge^ig. 

• Say it 

• Cover it 

• Try to write rt from momory. 

• IMcover it, and check to see if it is writtm 
conectfy- 



A bo<^^ wi9i a coverir^ fl^ may he^ 
^vk^OT with ^vs fMOcedurS' 




IMpii^ Wtlldren To Wenllfy and Cofrect 
Itw Words They Have Mtaspeiled in Their 
Wrlttfig 



CWklren who are to develop Into competent 
speiters r»ed to be efficient proofroKiers. 
They must be dtto to iderrttfy words which 
ore n^sspefled. »Kf ttro^ ite 
n^9)e^. cfMd( tfw qseiHng. »Kf correct 
snf m^Gtos. Atoiy c^^ftwi need 
c on et<^ ab teh^in<tevetopfaigttw8esidlt8. 

• Iftfwwrttk^tetobepidyesf^^smto 
way, and ttw (^tdren write a first draft 
tfwy then re^, am be 



Micouraged to mark the words tftay are 
itficerta^ about, as they write, if they 
drde these words, or wrfte them in pencO, 
ttiey can check ttre speiitr^ lator, as part 
of ihe revteton process. Such a method 
aitows the dhikirm to oofX»ntrate on tfw 
oomertt of the wrttbig as they are 
oo n y w^ . and they are )Eteo<tev^iplng 
ttw sWIte necessary for good 
f^oofrsM&ig. 

• When the teacher is able to (fiscuss the 
writfng wi»i NSvi(feial chiicben, their 
attentton can be directed to ^leQing 
n^stakes, aitemaSve spolMigs 
(flSGussed: 

iHow else couki you sp^ nmt wonl? 

Whtoh «isy do you tt^ to^ ri^it? 

Tf»y can be gfvon to f^ ttiem 

tfts mi^E^ces tfiems^v^. 

TYtore is Ofto sp^^ig ndstcrice ^ the 

seocmd Can you ftKl it? 

Orw d tf« tetters bi that wwd wrong. 

WNch of» do you think it be? 

• Q^klimcffiiwnkbi|s^. or ^»naR 
groups, proofresKfing each other's work. 

• if writing is sontotimes to be correct 
away frwn the ci^, tha type of correction 
may dep«^ on the spe^ abittty (rf the 
wffftor. 

the good speller, with oniy a few 
mist^ces, the ^wrf^ may simpiy 
^Ydicstewi^OT XtheHne wfilch 
ocNitatrw a sp^^ fnM(e, 
imder^ the mis^^e^ words, it is 
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then ttie responsa)ffity the writer to 
oorredlheapeaing. For the poor 
epeGers. tt may be UK^e^ic to 
wpecttf the wto t ates tobe 
oorrectedL The teacher may 
several nd^fetos of the ssmne type, or 
choose fi^ or six wontewttich the 
w^fler uses freq^wf^. and 
ixjuug tfi a ie on hoping ttiecNM to 
lB»n ttiese. Poor speioe who ira 
faced wfth the daiming task ol 
oorrec&iQ large mintlKW|ol ml&AaKTO 
wW soon loern to bnit theonount of 
wrtttng 0Ky do, and they wffi be 
unMypbam how to spell the wor^ 
tfwy do mm^e to oofiBdL 

ThepmpoeeoflheooiTecSlon should be 
tohe^thecMkSien tospi^die words 

it^p« O^cJion ttion Iww to fM oorrect 
8p0^ (f«n theb' range of resources, wrto 
the words oorrectly, «id try to le»n ttt^ 
For poor spiers, tfiese cm be aiduous 
tKkSt and tfiey need hetp md 
enootragenient if ttiey are to perse^^ira. 

A ipeffitit pfO0fm fof i^MlMra it 0te 
•t^jfewratofoeysedofifli^ivrMi^ 
Mt ft ivffl ncM Sw ftirfled to tMe» 
P s¥ il4Hiln g epeaem need e wit^o^ 
acttvMee tvMsliiftwsl ttiM^ atteirtloii to 
8ie Mnielim of woNtai wid wl^tv h^i to 
iibmilBlstfietr bilerast tn wimis. The 
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wordS) frfay f^tnea wtth thenif 
mai^puMa and GoHect them. Mid, kn ttw 
pniaeas, ttie d^ikwi lawn how to 
apsfl mny of than)* At tfie same ttoie, 
theywWIaawtoai^uafei gwoff^ mid 
devslop the h^ilt of locridnQ tioaely at 
ttiafr^rttrtwa,twohnpofftBmrtdsto 

Many (tf these activities wW be bvcidenta). 
Anlnl»B^^ woid wW oc»^ hi reacft^ (»r 
wrMig. esid the toach»' wtH ^Bsp t}« 
apport[ffi^ to (^a»s its stnj^ure w its 
and offiier rstatsd vn^ds. 

Someo^mplra: 

• VMien 0ie word sam:A«nScA}, (Sso^ 
to (Xigd^ — i^ned alter ttw Eart of 
Sffivkwk^ (m» sp«it twenty-four 
hotffs g&nU^r^, Ns food beir^ a 
sSce be^ bisUe tw^ ^^ces <^ tve^' 
CtMfcm may tt^ se»i^ for (Mtw wcmjs 
w^tich l^ve tt^ (H'^« bi peof^'s 
names: cart^w. pavtova, pi^euftw. 

A chwt tie (tefrtayed. and added to 
as more namra are t&socNered. 

• K laser beffire(»B(toci«sed.pc^WJt 
th^ lasw' «M . fiermym — a wcmi kmTHid 
fnmi ff« Ntial tettms (rf oilw words. 

LASER ^ Aght an^^fteation by 
stbm^atod em^^kyi of re»SatkMi. 

Ag^, ct^(^^ may ooUect o#w 
Zealarai Army C<^. 



RADAR —r£Kto detection and 

%UBA — setf-contained undwYigum 
<»ecdt^ apparaUis. 
• Many cNk^ do not notice that 
oon^oynd vKMxte we nuKJe of 
Mpwato wcmte. wKl so may be able to 
sp^ tfra f»ils of a ocm^MMjnd word, but 
1^ ttw whole wmd. CM', hi ttw case erf a 
o(mn»n !iiK»d Uke ^^rtMay. they may be 
to ap^ ttw ctmtooimd wnxl. but not 
fcirtf}. So show the cMidien the parts of 
the word, and dteci»s tito nwanings. 
WhyteitcaiiedbMtaday? 

bre^dast? 
raif^ww? 
aftomot^? 
anything? 




The s»Tie applies to wxtls with p^efwes. A 
iMr n^HiIss ^>6f^ (tecussmg stnidudl 

(is^^sflctd ffivJ (fis/^3pointed 

uiVnec^Sctfy andim/usuai 

kn/mortf and tni/p(^sd>te. 
VVhen wiorcis such as ttiose occur, a tow 
fiiinuiss' liscuwiofi csn bo a vaku^^ 
^Mribig teson. Otfnv actMties cmi^ be 
flvviacf . pwt«9)8 in a spedad irm^slot each 
dlqr. These actli^vs can sc^n^n^s be 
ttntadtottied^kfrm's writfng, ushrsg words 
coOectod from ff^tekes made In me writing, 
or wonts ttd^y to be used ^ a wTit^ 
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• If some ctMdren are hav^ (fifRcutty with 
apvtei^Mtorpat^— fton. 
01.^ — ttiey Cfitft conduct a word search 
ft^r words ow^i^^ that r itlem. Thte 
csi be a ctass Of 9ftH4> activity, tftto 
ooNedion is wrtttsn on a chart, it can be 
added to as more words are tJteoovBfBd. 

• Woniswiffipaflkxiiar letter patterns can 
be written on fttth cards for the cNkJren 
tosortaooOTC&igtoscHTracriterUL For 
«Kan^, 9 the ch^c^ flra havhig 
<fifflo% Kk&ig to w wds. tr««e 

• Words wheie ^ is sbnf^ added to 
0% root word. 

• Wofcte wNch chop ttw final 0 b^ore 
adAiQi^' 

• Wofxte wtwe the firwl jxjnrxjnant is 
ctoulitod b^lcra «lbfing i^. 

When childTBn have sorted the wofds 
into tbo three grot^, tt^ may be 
i»ked to 014:^ how tt^ tt« 
wmtte, afKi fftmt siK^h a <S«:us^on, 
ttwy may arrive ctf a rule tor 

• Ct^(^ n»y ooi^ a «M>rd tantity"- 
Us^ a wwxince tt«9y oc^ct 

worete wMdi coi^idn the word /iiOTcr, arxJ 
virt^ are r^atsd by m^tf^. Tt^ wiii 
er^8on»<g8cu9Ston.Whyi8itcaaeda 
h»id ke rc h>e f? underhand? hmidy? The 
vi^>rds can be displayed within the outline 
ofatiand. 
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other intorf^rtg family worcte: tmise, 
life, s&m. 

• Cdtoct worcte whkih are related by 
nwar^ to i»lp chikirmi spell a difficutt 
word. 

eJ^ui^pte^: 
Sh(»v that het tf^ ar^ wt^re 

For sign, use si^i^re, s^ial.^gnet 
ring. 

Mec^cai may help children speii 
mec^^w, 

Musde and muscular ^ together. 
Teach two witti twwity, tMdn, Utice. 
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• OiOdf 80 C8n b6 Mrodicod to somo 
QfB0fc cffid Li^^ roots. 



ForaiEBnp(0.»Bnspart,trBas <o;s. 
portcsiy, can taad lo: tne^ 
ItmfW'f bwsfwni, ttwisftsion, 
andto 

bnpovt, dBpOit, poflBf, port^)to. 



OOifr ac&^(88 can to denned to 
•noowage tfwtf^clrefyp look ctosety at the 



• ^■^^^^h*^ ^^^^Mflk ^^^B^^B ^^^^^^^^^^^ ^^^^^^^^^ ^^_^^^^^M^^_^^^^ a ■ - 
I fwy csn miQ woiqs wwwi ancxnef woni: 

brath, (^hof 9 rot, fltdt he^ hc^. 
aRow, aS, wiM, iv^ow, tow. 

• Theycanr^range wOTCtston^ceo&w 
words: 

post — fic^)s, pots, apcA filc^. 
matf — la^« nials« tamo* 
laast — staai. sAato. taias. st^. 

Thto is t>etter tfttn asking d^dren to sort ot4 
lunxiao wonis* mwn piasare siaiii wtu^ 
toUBf pani^ns that do rot ooRff in En^^^i 
~ ftid 80 Ctft te oc^ifus^. 

22ERIC 



nftu <m axoUio. Tc 






22 



Acar^statioia/y. 

I an your friSfK/ to ttw 
You tmr «irith ymir ear. 

For an sxtwisiv^ collection of activities 
and games, see SpelNng: A Teacher's 
Gu^ (Hudson. 1^). 



When ^ling is taught in this way. effkaent 
ciassrocxn orgffi^sation is essential. 

need Hme to draft and revise tf»ir 
wrWng. ^ to (fiscuss it wth the toEK^ 
wtth ottwr ch«telr«i. There should t)e 
oppoftunitffls tor childfen fo write regularly, 



a^Kl te^ te»:fwrs to wod( with iTKlividu^ 
children, ami with small groups of children. 

way of f»^tttat^ thte may be to s»t up 
«:tivity centres ^ the dassroom , sudi as a 
lan^jdQ^ c(xner with a dass M^ary, 
storage for wilting folders, a writing table 



with paper, pens arvi dictimaries and 
perhar»at}ieKddX)ardonaneasei. with 
dtw^ and ma^ietk: tetters. This 
anan^T^nt would er^bla children to go 
and vw}rk on tf^r wri^ individualiy. in padi 
or in a small gro^s at any time of tfie day. 
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r • hme a b»ic vocabiHaiy of wcmfs they 
know How to 8|>^! 

• te aMo 10 pnx^nrad oim wrttfcig, 
kton^)f#i9 wordb fA^i) may ba sp^M 
InooniKliy. correc^rtg any 
wfaipBinnyB; 

• haw^Sw abWty to use rasouroes 
fXfnpalBi^y to find tha oocv act spol^tQ ^ 
Stosa wwtfs Otay wffit tcH^ bi tfi^ 
Wffting, 

niMM &i tM iptnig. But thffy am 

w wiia taapoiiSnMNEiiy lof o 
ttirtripiqiiig >mnlflii»yita 
flacartofiaHy waad tial^ to ftirtfawj 

Now. In onter to pfo^sss, tfiras sp^ws 
fMMd to extend tha vocaix^y of wordb 
flwy loa iifhen they are writing. TNs cm be 
doneinavartetyof ways: 



• Tfwou^ an extsnsbn of the ran^ of the 
chadren'awittbig. 

• Through gmos and atyses des^ied to 
dew^op 0ie chlcfren's ifH^est bi wDfcte, 
and to Mnxfaioe ttiem to new wonts. 
Ihese woRte may Own become pat of 
0ie chBdren'e wiAng vocdbi^y. 

• Ihrou^ cit extension of the rwources 
av^abie to the chStben. such as a 
tfiesaimiS,axtmoreoompi8x 

Eyton^ ttieiiMigeegtheCWkfcen'e 

KAich of the wDffc in thte atra we be an 
extension of tfie Witting activffies suggestod 
^ the pievioie section: iwl^ wMch is 
l^itonded tor an ffixflenoe. and fbr wNch tt is 
dealy fanpoftant thM the spe^ is onrect 
However, at Ms atoge the d^c^ may 
£^ be^ tooqpertonart with diffBr«< 
styles Old fomiB ol iw^ig. 

e They cffii wrtto pteys. to be perfpm^d to 
fhi^ class or to (^ler dasses in the 

• They cffi) wito poetry . us^ dfiefent 
fmt^ wJ^ req^^ conowrtratiai on ttm 
aowids. shines and me»^igs ^ wonte. 

The Jap^iese hidfcu. a poem three 

Fir^ — Ave sy«i^>ies. 
Second Sn©—88v»isyn^)tes. 
Third ^ — five syl^^. 



Butterfly toeing. 

Item a paddock of gold. 

Mijoj^ng ttie scent 

Tha c^iQufi^. a fivHtrwd poem 

First one word — what the poem is 
^kxjl 

Second bie: two WMds ^ describing the 
first wwd. 

TWrd Hne: ttrree ^m)nt3 — expressing 
acten. 

F<Hg9i ftie: foyf wmis — eiyressing 
fe^ig. 

FWth 1^18: OT\0 word — synonym lor the 
Frog, 

Gre^, slimy . 
.^m^bigforjoy. 
Honfi}ie to touch t^f 




ConcT^ poetry, where ttw shfape of the 
fltape (rf 9)6 poem is the sh^ of 9w 



tree, 
so pretty, 
its lights att 

its ^een raectos hiddw 
by a doud of stfvGN- »id goU ttoisel 
and ooioiroci baite ^ !igt^ candies. 
Unctemeath 
at^bcudtet 

prMWHsfor 
^ttofairaty. 

For more ideas on using poetry to extend 
tfie cNktrWs wTii^, see Ch^ace, Vol 3. 
No. 3 (E(&«8tion Deparbnertf <^ Victoria. 
1983). 

M&^ir^; i^^njage Arts (R-7 L^uage 
Arts CcHTmtittoe. S. A. . 1 979). pp. 1 60^. 
and 

Tmctmg WMfen Bxf^BSsion in th& f 960's 
(Wai^.1981).pp.75-a4. 

VWen d^fren write poetry W(e tt^. arxl 
ttd» pride in 0ie Mshed «vork fis a wor1( of 
ait the (fesire to speil tt^ oxKToctiy 
becomes poit of tf^ creattve process. The 
chOdrsn become aw^e that sp^ttig 
mistakes wouid spoil the po^tts. and so 
cara to see that aU words are ^seiifid 
oxrecSy 



• TT^ cim write adverti^rr^nts. 
AdyertiMfs i«e w<mte ^lecial ways, 
and chikftian ctfi examine adveftisements 

exsttni^ of ttw w«iy wmtjs £^ used 
to persuMie. Chikirci can write tt^r 
tttvertisotfrants f ^ school fuiwtkms(^ 
p(4)HoMk)ns, as weH as for ims^nary 
prodiK:ts. 

• TT^ can mite stor^ in the style 
of fedfy sK^^, 

legencte. 
fables. 

detective stories, 
claries. 

As the c^^^ ccff^mi^ to exper^nant in 
tJ^f vwlting, and teei the sense of 
a:hievwTOnt ttrat cof iies from doing 
scxT^i^ wefl, they will Isam that correct 
^leMng is (Hfte a^}ect of ^x>d writing. 



Garnet and AethHties 



Spel^ attNs st^ fwed ganm£ and 

activity wh^ Cttr«^ their attentiCHi to the 

sp^Ui^ erf mxcte, and which pres^ a 

cha^Hf^^. 

Sonte suggc^ons: 

• ChHdren write a sentenra, or even a short 
sso^. witfKXJt usbng a certaki letter or 
letters. 

WittHHit e: Two do^ ran wlldty alor^ 
mjr rcyd. barkir^ furiously. 



Wither a / 0 (/: There wtwre tfw 
creeper grew, the tree seemed 
greww. 

• Ccminwrc^ gan^ as So-at^ and 
Boggb9can be useful, as kxig as \hB 
payers are of j^){m))dmately the same , 
ability. 

• Crossworcte. Competent spellers be . 
able to (^te aos$yM>rd puz2les. as weR 
as solve them. 

• More danced wori< on collecting words 
whk^ haw unusual or^rra: 

words whk:h are derived frcmi peof^'s 
narras. pieces, ottier lar^pi^M. 
(See "Furtfwr Growth in SfWlHr^", p. 
15.) 

• ChiWrwi can cdloct palindromes — 
words tfrnt are ^^elied Vrm same way 
bcK:kwards: , 

leVel 
refer 
dvte 
r^xMi 
eye 

• SofTra(^ikirEHimayN)at:<«tosuf^two- 
word patir^ircHnes — a toyota. 
w^asentwKe — Madam I'm ^lam. 

• They can collect words which make 
arK>ther word when written b^^ards: 

lived -d€ .1 
d-^awer- reward 



dMf " food 

Mt dMlB oodss and clpi!Oi& 



•ulKiiBiiOTBWVsano game m 9000 
^pMofSfOsSwovnotoptayodon^f ml 

. pntf dtoooinQlng* P^Qf in 8 groii|3i> A cMd 

Tilt fiiiit chid IhMcs df a iPOidL ml 0^ 
fiw nni Mlv, wd 80 ofi^ soiffid Ihe 
{pauK^iM«98W0Rlteinade.TTwpi^^ 

woRttaouS. Each diildrraist have a word 
ki inlntf, «id rmoi be M to My tt, tr 
dtalMigad. 



Rrsl etiStf : C ^ thMikig of condiiicf . 
Sooond cNKt: A — ttiMbng of castfe. 
HiM dtStf: N — tttMdng (tf canoSe. but 
mtiiM^can.^idsolsoi^ 



Oar mi and ^liviites such as ttiass, which 
#«Gl ebitfren'8 ^ndon to tfie sthidurB of 

VBRfBk atSO to SltRK^ttB ai b^ROSt NfT 

NQioS' unoono wfiooooonwiniMBSSBO m 
WOR^ who fli^cqf u^ng Oiein and 
i«anl|puli^ng fliom, are wary to 
davotap into 9''''^ sp^ais. 
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a (ficdonaiy comp^anfly. At fitis st&^, 
ftqjfcanbotetwxfcjoQdtomofeccw^^ 
(Sctionartra, Sid to tha vafious t)^)6s 
bi^ii^fion ava&Aio fitun a dcSwiaiy. 
(See ' Leem^ ro Olse a Oicilon»y." 

p. 31.) 

* C^ilidrsn who c^ us6 a tftdsaun^ have a 
usefy rasoi^rce, one whk:h wfti help 
extend fiiefr ^ictfH^fes, as weN 
si^iplylng ttie ot^recS speSng. Qdkfrwi 

SB wcwtBbiidxxit the sp^ft^ 0^ a 
word, but w^io know fi8inMnbi0«cw be 
^Wfwn how to ioc^ fai a fiws£Hm» 1^ 
iooWng up a wofd ineaf^. 

* DicSonertes ctf elj^noio^ and bocto 
wtiich (flsouss origlrw of WCTxte can b8 
fa!teH»8fliig.asn^asasp^t&tgakl. For 



more io0cd. See 34 fc^ai^of 
tffie^ txwics. 



Mil 



^ In 



of 




t^'eakfast 



malaria 



EVffUlimON 



Iw wfWnQ pffNMNn* cw^uiiion of 

ii bMMl on flMr ips^ng tinir 

wMh^ % otisofv^ and ctoiiM^^i9 ^ 
OTtMS tfie d^cNvi nvMco, tti6 tBOdw csft 

tBacN^B 0c0vjto9' Howcivw, is no 

catBgones OT spttatng irostaicBS » gBS 
inlofrnatton does nc^ tod to oonc^iGtons 
about 9ie fype of toac^^ r«9^rsd. 

Th09 can bo no hsrd fitfid fmt nd88 ^XKJt 
error mitfysis. Cr^l^'s errors n»y v»y 
from one f^ece writtig to wio^w, ami 
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smns nUsrtakes may be ch» tQ d 
the pen". But theis are snne pfpoB &t 
emxs which do rev^ farifornit^on 8riE)out 
the diBdren's s^e^s of devc^iiHitmt, and 
which suggest ways of heiping the 
cf^dran to improve ttafr ^w^ig. 
I^eixsi^^: 

• The ct«d who writes 
wiffs-onoe 
ennee-any 
wot-wh^ 

beoos *■ tocause 

is relying on one apeitag s&ategy - that of 
trytoig to mi^^ siKiRKls ar^ tetter 

TNs chid needs to be (fiieciad to 
aitenaive Sfxado^^s. In particuiar, the 
Ux*, Say, Oovw. Wrtfe. C^iadt m^fKXi 
OMddbehe^shd. 

• The chiid "Jirfio writes stopt 

movd 

wmte, kHJt h tNs cfi»e neecte iwip in 
lining about the speitir^ of the past 
tense mc&ig^. 

But note that the chiki who writes keeped 
iof kept or M&dkfffeft is in the process 
of (fecovoii^ ttie WE^ to ap^ tfw past 
tense of verts. Thte type of enor rsveate 
mderstmcftig erf tfie ^)^&ig syst^. 
The c^i^j now has to learn that these 
wKMisfi'eeHO^jtenstotttegerwi^ n^. 

• ErrtKB ^ich 8^ burgiMr. LonberaUa artd 
tfb»y may be by n^iprOTt^rK:»itkm 



ofttwwntto.lnttiis caseitmaybe 
necessc^ to (toct^ tfw 
INommcydicm as weii fls ttw 9>el^. 

• Some apparent spet^ errors may arise 
from a oonfirakMi of two sbi^ words: 

ttwre- their 

witch - which 

weaifw - wnomer 
Of^, simpie mnemcmic devices can be 
i»ed to h^ children remente the 
cofrB<^ usage of such WDTC^ 

TN) wttch had an itch. 

Teat^ why? whk:h? where? togetfwr. 
Tf^ is he^i lor wftere-ivere confusion, 

too. 

• Errofs such as (Mssappdnt^ or 
unecessmy iTOik:ate that the chiidren 
have ncM wK^stood 0ie Grtn«tira (rf ttw 
wcvds. itntoybesufftetoittoslwwthem 
(MsfBfHtokned and un/necessary, and 
dis c us s tfie n^iartir^^ of ttie prefixes. 

• Cti^^ who write for gjirfe «»- 
bird have not paid euf^ilwit attentitm lo 
tfw tottEff (mter. Qiik^ wt» rmyie tfto 
type WTor iT»y be ^tto to ccmect fi« 
wofite if they fve ffidced *o rMKi what tt^ 
have written. 

tfm tradi^ is c^)«i88^ a cfi^s 
writing, it may be he^ to a8i( the cMid 
^b(Hit tto strategy loed to prochm 
a particuiar spei^. The reastKi for the 
MTm- may th^ beomw £4)parent to bolh 
iSE^wrandc^kj. 
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A foider containing sam;^ of each chifd's 

tfw ctovslopfnsnt spBittng sk^. A 
r«pi«wrtfativ6 sampto of writing can be 
MiectBd, the recsmled, arvf any 
fBlevant comments added. This can aJso be 
used in (Sscuss^ *3acti^ methods and 

OpiWInQ Owcfc Lists 

A check Itet may also be i^ad u> rece^ ttw 
^^c^'s f^o^ess. notes the 
s^eng^ »^ weidcnesses of each chiid, 
with comm«rts wi teaching activities 
. fB<p^ed. ' ' 

For m»T^, a chedt Kst for be0miing 
spiers may Fscord: 

e knowied^ of ^ atftf>£^; 
e handwf Itiny abiKty ; 

• »Yy words the d^id kno«« how to spoil; 

• aSttutotospe^. 

e convnon wTors, and types of errors; 
e idtSKy to use a dtctimary; 

• af^crf(m)gre^; 

e ab^ to k)cafe and correct mtespeiUngs. 



Ev^hiMion tectH^kpiM such as thaw 
pf c¥tds not B ivccMri of the 

GramVII V INUyBMi Urn}/ mmQ wwlfWm 
MIQSMt MitaUV tSMttblQ MsUvltlSS* 

TNs typ# of lutofiiutlofi Is nmch moro 
UMfid to Hit Mdier ttwi It 6/10» 87 per 
owit IN^ 7 yovs 9 RiMitliSi ttw typo of 
s^NV wTuCn IS OiMNi (Ntiaucec Dy omer 
forats (rf mtfuaUon. 



LMTATIONS OF 8TAN0ARIMSED 
SPELLING TESTS 



There ate sevfiH^ ^)eHir^ assessment 
techn^^^ avi^lal^ fcM- use in tf« 
ctessfDwn.tHittfwnTO^ccOT OTW Mitea 
sp^ifaig test, wf^re the teacher r^ds a 
list of words tor the children to write. The 
vtmis may be those taught during tt>e 
^i^ek, a setoctton of wc^ds contain a 
p8tf^»^ telt^ pattern, or e¥Wi wimte fn»n 
a steBtdartSsed speittng test Teste id(e 
these aH result bi ttte chU(^ receiving a 
a n»rk for ^)^ig. 

Care must be t8^ ^ interpreting these 
soores-For exonpte, In a test of five words 
which had been taught (Airing the week, 



and Bett)^' rec^ved the sanw so^ - 

John Betty 

cart-kart ca't-yi^ 

apHe-apie I4}pte-^>toi 

IVtonday - Munday K^Kiday - M 

swtm -swinvn swim-slasiam 

bffiJ-tMNb bad'dno 

But, although they received the same score. 
John and Betty are deariy at different 
^ages of speing devetopment and reqi^ 
cRffE^ent trat^^ig a^h^ra to assist them. 
The score gh^ very Htte tntormaliwi s^tXAA 
th^ process or tf^ needs. 

Standardised spoiling tests a^ produce a 
8C(m ft^ each ct^ TTte 1 9S5 SchoneB 
Gr«ied Wbrd Speing Tests prw&ice 
resulte in the fniTt erf a Sp^^ A^ ovi 
Spef^ Quotent The Sp^i^ ^ 
cArtaiTwd by the rami^ of w«xte 
corrjctty spelted tan, and addbig five 
years, htowever. there is no expianatkm of 
the concepts of Spring or Spcrt ting 
Quo^iti and no si^l^sttons for suitidile 
teacf^ activities for chHdrwi who score at 
l^rtkaMar le>^. To discover tfmt a cf^ 
has a SpeiUng Age of 8.9 years is of no 
assi^am» to a teacher piam^ a ^iif^ 
program to ci^ ft^ ttw clt^(fr«i'8 8p(^^ 
needs. 

Another standardised test, the ACER 
Sp^ng Test Years 3-6 "is designed to 
n^^^ towte of »^^vmn«it ^wM^" 
(ACER. 1976. p.1 ). The chikJ's raw score 
converted into a percentite rank. This 



iii0«i8thm, for exan^. a ct^wtxjserw 

ttMtBSt 



But siN^ a liMMMJimimt ghmt m> 
iitfof RWthM about ttw ttrtttagtoa a chl Id 
tiaad whan Mtan^bm to ap^ ttw 
wofifa» ffMKT nqp kM^Mlkm of i^ipr^^^MTtata 



Another forni of spelling assesanent is 
fm}vided by the Zealand Pnx)^ 
Rea^ Tests (^Sp^fig (PRETOS). In 
these ts^ a cNM reffite sev^ 
paragn^jhs, imlerDnkig the emxs and 
atten^it^ to write the correct speiUr^. The 
te^ "...aiB TOsentially measufes of 
spe^ »;N8vwnent withbi ttw context of a 
proofreadng task.. ." (Croft et ai., 1 981 . 
p.3). PRETC^ t%aa been starKtardised aid 
dass norms are provided for the tvsro tasks 
tMisd. 

"Class percentile ranks are provkled for 
both /^DdiATf^ ffiid rB(»gviAto«i scores. 
T1« /tmxAidtor? score is a nwamiie of the 
chHd's to sp^ a vimi oonectty 
aft«r klentif^ it as ifKXMTSCt, and also 
to kicate the error-free fines. The 
/ecogr^tion sooB is a nwa^tre of tiie 
at^Uty to recognise misspeit words, 
irrespective of whether tfwy have been 
oonected Kwcessfirtty or not." (Croft et 
al., 1981. p.3.) 

fi^tti^ prockKlkm nor recognitton 
percentile ranidng scores inform a teacher 
of the strategy the chikfren used in their 
in(fi>^ftiat ^^r^ attm^. or of tfw 
te»:t^ they re^^ to pnsi^^ in 
spe^. The sectiwi d PRETSS wh«« an 
anaiy^ of re^x]f»es to the list itenw tei 
(tescribed provktos s(m» asa^stanoe in 
these areas. However, oMMMnent of tiw 
cMdran's 6rfDfS in thoh' own writing wHI 
provide more useful fcifon nat ton tor the 
teactier. 




LEHRNIIKiTO 
aSEH 

DiCTIONflRY 



hMf0n ivtv) are to dsv^op ii^ 
oompelsnt nood to be Bb^ lo 

tS9 fiot avs^bto, and is tha prticlp^ 
nmowoe of wfiM8. 

efttiSs taffiT^ig a vwi^ qI ooff^sioK sfcffia, 
wt tfwse racj^rire caranri ^KtAig ^ 9m 
diBcfifon are to faal oot^dant of th^ ai^Hy 
to frid ttM^ TfMiy ffit}iJ9id a dteflof^ 

Fbal, tttay need to ta i d wst Mid flia oooc^>t 

of i^lphatelicai onl^, 

to ftid ((Mtatrs wtA:h are arr^iged ^ tfMtt 

ontGf. 



Some sugges&jns for he^)^ ba^nnms: 

a Hava a copy the a^it^wt ttw 
d&finan to use as a refsrenoa: on the top 
erf th^ tulles, or at eye tovei ammd the 
nxvn. 

a ^vectrtffrw)al^)hi3d>etcaRtoi btockaw 

nes 10 WWIQe B1 l^prla)6BCa! OlOof. 

• Playa^mewtwrethech&lrwihaveto 
siqip^ the next tetter to a ^vsn teft^. or 
iieoneb^we. 

• ChSdren OTSnge pic6£r^ sy^i^iabetk:^ 
ontor dog, hcMso, ^Cfn, mw^tsy, 
zobrau 

• Compto ffii tiph^wt wiSf a ptelure, 
narnes. 

As the c^yidren beg^ to t*s8 tfieir peiBC^^ 
ddtonaries, Oiey wii be(^ to use th^ 
loKMrteclge of i^phdxittoi^ cwte* to ftid the 
cscnrectpiQe. Atltte^i^»oi%ttiefifBt 

ol the wmtte to ft^ ^rttog tfwiti: 
afl words bag^^Aig iiMh a particiiA£^ tottcHT 
wffl be mitton as recpABd CNi ttw relevant 
l»Oa. 

./^ar beoonmg aocMtomaa to i^mg vw 
pereonai cScflc^iaffea, tte cMdrwi be 
dria to be^ to use sbnito oonvnerel^ 
{ficltorKates. New, any rmm (ram tt^ 
wofw aro oiigaresoo aoowtsng fo ine 
a^ahatoBB ca t Older of aBttwir tetters, not 
juk tfw first Tl^cono^telM^ teamed 



tt^Du^ using the cBctk^fiary, but many 
ct^Gben wM need end oxxxTE^^ner^ 
if the teacher and a ^oup of d^i^ took at 
ttw (Scttonary tostetfw. ttw ^Kicfwr can ieffil 
the (Ssa^sion of the order: 

Why te car befi«e 

Ooirisontf^page. 

Wffl W8 tum forwarcts or tjackwards to 

QuesticHissuchastfiesewiilc&rscttt^ 
cf^^n's sttK^Ki to ttie way tfie wonte 
WTSiged, and wftfi pracSoa Ifiey wriN ocnrie 
toiffKtorstBiXlthesj^Asfn. 

htowever . as as Sc^^nkig ^xxjt tt« way 
wonls are B^ed fi^)hfit)ettci^, d^frwi 
noodto^tfnnMmy(Mhertedir^)ucraitoiw^ 
tfKHTi i»e a c&ttNKBy. 
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• They nasd to taam about the functonol 
910 guUo wonts ift the top ol tfN» pages o( 

^ TYwy ne0d IQ iflidofstand that iiiOTy 
«90i«b »B imfw ttie roc^ word, tr 
ttwy iiwtf to fM p^rMtrig, tor 
thsy miy havs to toolc iffider /Mifir; 
iiBfiMirfr may b8 inter fi^. 

dtatkvwies giw brapte pto^^is, and 
chidron a rnore advanced level can be 
tou0ht Ic leooonte tfiese efMtos, iMt a 
chBdwhoislookbigfior^i^Sftes, and finds 
oNy fiBify, wtt need the teacher's h^. 

Pictotonta wch as 8ws8 aie best oiwtxMW 
iiy regite practee fti a (Sc^ior^. 
mdren cm be asked 10^1^^ 
which cretfe a pvHcidtf pfobfam, and tte 
aohrtioncanbedtscu88ed> Hoiwever.itis 

vufiUBiitnte on fMoUsms. Chiidron nosd to 
fset that mey c»i fM most words in the 
dte tto i w ywahoirf too much troutite. 

At ttie sarty stage of (ficlksnary practice, 
wtw)(^iQ(tr0n are teaming how the 
dtcdonary teorgar^sed, murtof tttewmis 
Oiey sasrch tor shMdd be prasentod ^ 
wr^ig. They are tanning how to find a word 
In the dtellonaiy.»idtWsprot>tem should t>e 
seporatod ftom tie probtem ol how to fM a 
word whan the ^x^ig is itfdmown. 

Onoe cNk^ have understood the system 
of wwd ordw ^ tfie (feterwy, (S^kMTiffiy 
precfloe ran concef^^ on Axing vMmte 



whk:h are presented oraJty. cMdren 
use a (ScUontty to chadt the ^wttng of a 
wofd, they are iKually relying on tt% sound 
of the word. 

"Ytow can i looit it i4> ^ the (Sctionary if I 
cani spel ttr is a frequent ot^ectim. 
and one thai fns some .tfcflty. 

(^dc&an nead oxtMttiva i^Mtico in 
Mti^ (4 ^nnative pos^^ sp^ir^, 
and tNs is a vaH^^ 8p6^ 
6)»iciS8. K wMMb is not uniter wiis, 
wheiB etee ntig^ it be? 

^p/q^ste^ is nM imder /S(8, wtwre ^ will 
we look? oouid we tooit for 
Aaavy? MM? Mfrar? 

But (fictionay practice should not be 
rasMded to brepiiar wonte. !t is important 
for cttidran to learn ttw oorrencn^ occurrir^ 
i^tsrpaSmm. 

Wiien ttie chfldren have understood Itw 
basic princ^iles of ising a (Sctionaiy, and 
ffio han^ it w^ confidenca. they can 
beg^ to CBcploratfre many other types of 
Morma&m it sx^la&is. 

• The system used to incficate the 
pro rwwc{a tfay^wwxtec«ibe<feca^ed. 
These May ft«n dk^bxtvy to ctotkmary, 
^sonwaremy oomj^ex, tMitthe 
chitc^ shouid be ab*e to undwstand the 
puposaof ^portundattongi^, and 
i^jpiy it to some m>fd8 : chef (^). chonis 
(k-) (fr«n the ^i/stra^ Qxtord 



• Thevari^(rfma«^i{^fbraparttouiff 
word can be interesting, as can the 
numbers of ways in which ttwm)rdcai 
be i»ed A ^ffiioe at a s^T^ «^ iSce 
/torse, ^ the Cdndso Oxford Oicf^snsry, 
shows the scope fw (Ssnusaini: to(A a 
gift horse bi ttMi mmith: hcHS^towen 
horse-laigh; horse-racSsh: put the carl 
before ttw horse. 

• The b^onntfton on the origin of words 
c«i ateo be ktsrei^ig: 

foftjtiyht — frnn ttto En^i^, 
lOuneen ntgnts. 

miKde — from ttie Lathi mus-mouse 
(^ip^entfy because of its shape). 

— from ttte QfB^ ipd F^, 
reputed to cause partic 

ChifdrcNn who are competimt in using a 
€&4toiwy , Kid artio wttMOtHuged to 
Mte It irtiM they vt bi doidit iiioiif ttie 
apri^ of a «md, hawa a v^ii^e 
^eMfig ^ Odc^ who team th^ the 
csciHM^y IS a source Of lasctnaaing arn 
useful infcmnation, and wiw may even 
it for f^^ffiure aixl witertairvnent. are w^ 
oi tite way to dev^^pir^ tt^ fantnvst in 
wortte wi^ is 80 often ttto h^imark of a 
goodlier. 



For infoiinaton dictionaries suttetTie (c^ 
iminBGho(^,seeScfmdUt^mYBi^kK 
iXc^»tmy Swvoy (\J3tsay Brai^, 
Victorian Eckicatk^ Department, ig82). 
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